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A popular saying in a Chinese classical masterpiece Book of Rites goes like this “if 
you learn alone, you will be ill-informed and ignorant”, emphasizing that cooperation 
is essential to the knowledge acquirement. As a popular and regular teaching method, 
cooperative learning calls for collaborative efforts among students to reach a common 
goal. Oxford (1997: 444) comments that “cooperative learning has taken on the 
connotation of a set of highly structured, psychologically and sociologically based 
techniques that help students work together to reach learning goals”.  
For the past century, scholars and researchers, such as Morton Deutsch (2000), 
Roger. T. Johnson, David. W. Johnson (1999, 2000, 2003, 2009), have established a 
concrete theoretical framework for cooperative learning. Studies have been carried out 
as well to prove the effectiveness of cooperative learning in second language learning 
in the school context.  
Interpreting is a highly communicative and usually face-to-face activity. As 
Pöchhacker puts it, “Interpreting is a form of translation in which a first and final 
rendition in another language is produced on the basis of a one-time presentation of an 
utterance in a source language” (Pöchhacker, 2004: 11). Interpreting takes place in 
inter-social and intra-social settings. Interpreters are indispensable when people have 
to contact for particular reasons but they are not able to communicate with each other 
due to linguistic and cultural barriers (Pöchhacker, 2004: 13). Members within 
heterolingual societies are also in need of interpreting. Therefore, interpreting is 
considered to be an interaction-based activity. 
 In this context, it is of shimmering significance to introduce the cooperative 
learning strategy to interpreting training for students to co-construct knowledge and 
skills for improvement. To look into the issue, this paper aims to evaluate the 
practicability of combining cooperative learning and interpreting training in off-class 















individual accountability to the group, and (c) scaffolding types that students employ 
in the process of cooperative learning. By using two research methods, namely 
participant observation and questionnaires, the author probes into the practical 
significance of off-class group training. Additionally, problems of the cooperative 
group reported from students are also discussed in this study. 
It is hoped that this study can fill the research gap by offering a cooperative 
learning approach for training would-be interpreters and more research will come to 
the fore in the future.  
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Chapter One Introduction 
1.1 Interpreting Training 
Interpreting research starts quite early in the West and has gone through four major 
developmental stages: primary studies from the 1950s to 1960s, the experimental 
psychology period from the 1960s to early 1970s, the period when practitioners as 
major researchers from the beginning of the 1970s to the mid-1980s, the 
“Renaissance” movement when a larger number of younger researchers emerged with 
more open-minded attitude after the mid-1980s (Gile, 1994: 150).  Interpretive Theory 
of Translation, also called “interpretative approach” or “theory of sense”, plays an 
indispensable role in the history of interpreting research.  Prof. Seleskovitch holds 
that interpreting research should be based on the cognitive and psychological 
knowledge rather than structural linguistics prevailing in the 1950s to 1960s (鲍刚, 
1994:6). Another outstanding contribution to interpreting research is Daniel Gile’s 
Effort Model proposed in the late 1980s. Gile (2009) identifies specific efforts that are 
employed by interpreters. He creates two models respectively for simultaneous 
interpretation (SI) and consecutive interpretation (CI). SI is a working process which 
is made up of four Efforts, namely the Listening and Analysis Effort L, the Short-term 
memory Effort M, the speech production Effort P and the Coordination Effort C. Thus 
the Effort Model for SI can be presented as:  
SI=L + P + M + C (Gile, 2009:162) 
The CI Effort model consists of two phases. In the first phase, CI is associated 
with the Listening and Analysis Effort L, Note-Taking N, Short-term Memory 
operations M and Coordination Effort C. The second phase is more complicated since 
it involves Remembering (REM) with long-term memory operations, note-reading 
(Read) and production (P). The two-phase CI effort model can be expressed as:  

















CI = Rem + Read + P (Gile, 2009: 173) 
Interpreting research in China started relatively late. It was not until 1982 that the 
Translators Association of China was officially founded. The National Conference on 
Interpreting was launched in 1996, only two decades ago. In spite of the late start, 
interpreting research in China has developed at a rapid pace. Among numerous 
findings, the Xiada Model for Interpreter Training has become an influential training 
model in China.  
Xiada Model, based on Gile’s Model, is proposed together by Lin Yuru from 
Xiamen University and Jack Lonergan from University of Westminster when they 




As the graph shows, C (SL + K) stands for the first step of 
interpreting—comprehension (C) which is based on the understanding of the source 
language (SL) and extra-linguistic knowledge (K). R (TL + K) represents that the 
reformulation (R) of the target language (TL) is facilitated by extra-linguistic 
knowledge (K). A (D + CC) on the top symbolizes that the analysis (A), employed by 
interpreters when comprehending the source language and reconstructing the target 
language, is made up of two elements: discourse analysis (D) and cross-cultural 
understanding (CC). Finally, S represents skills (S) or techniques that enable 
interpreters to perform interpreting in a professional manner. It is noticeable that S is 

















Inspired by the Xiada model, skill-based pedagogy has become popular in many 
interpreting training programs, such as those at Xiamen University and Guangdong 
University of Foreign Studies. Under the guidance of the Xiada model, the training 
for would-be interpreters should necessarily comprise interpreting skill development. 
Since the training of interpreters requires adequate time, classroom work solely 
should never be enough to train a qualified interpreter. As a result, the major part of 
the training relies on the after-class practice (徐瀚, 2011:99). Interpreting trainees are in 
need of a competence-based learning strategy that can be carried out outside the 
classroom.  
1.2 Cooperative Learning  
According to David W. Johnson, Roger T. Johnson and Holubec (1991:31), cooperative 
learning is used to help students to acquire more knowledge, establish deeper 
friendship, improve themselves and strengthen social skills. In fact, this social 
constructivism approach makes students work in a small group to jointly build 
knowledge. The essential part of cooperative group is to achieve shared learning goals 
through rendering assistance, offering feedback, criticizing, etc. so that every member 
can maximize his/her benefits from the interaction. 
To apply cooperative learning to teaching a second language (L2) is not new. 
Although empirical research has been conducted to involve cooperative work in oral 
communication in L2 classrooms (Gagné, 2009: 2), little is found in interpreting area. 
This paper makes an attempt to apply cooperative learning to interpreting training, 
having the interpreting MA and MTI students at Xiamen University (XMU) as the 
subject of investigation. Although related literature is to be reviewed in Chapter 2 in 
detail, some important issues relevant to the research questions are addressed in this 
chapter. 
1.2.1 Definition of Cooperative Learning 
People sitting together doing work is not necessarily cooperative. Cooperative 

















dependent on socially structured exchange of information between learners in groups 
and in which each learner is held accountable for his or her own learning and is 
motivated to increase the learning of others” (Olsen & Kagan, 1992: 8). It is often seen 
that children prefer to play games with others rather than play alone. Pupils are more 
active when discussing within a group in class. Collaboration increases students’ 
enjoyment and encourages them to practice more. According to Gunderson and 
Johnson (1980: 41), researchers for the past century have dedicated themselves to 
finding out the different effects of competitive, individualistic and cooperative 
strategies. Cooperative learning has been proved to be a more advantageous structure 
to motivate students compared with individualistic and cooperative learning methods. 
Therefore, cooperative learning is an interactive activity achieving the effect of “one 
plus one is greater than two”.  
1.2.2 Basic Elements of Cooperation 
Grouping is not equal to cooperation. To prevent groups from going into the wrong 
direction, some basic elements of cooperation are proposed by David W. Johnson and 
Roger T. Johnson (2009).  
Positive Interdependence. Positive interdependence is the first and foremost 
element. Positive interdependence is created when learners in a group are strongly 
linked to one another and believe that one fails if the whole group fails (Johnson & 
Johnson, 2000: 8). Sitting together and chatting does not make the group cooperative. 
The dedication to achieving learning goal, which makes everyone highly involved in 
the activity, is the essential element of positive interdependence. On the one hand, 
positive interdependence means members in a group are actively attached to each 
other, recognizing that every each of them works like a family. One cannot succeed if 
the whole team fails. On the other hand, positive interdependence produces high 
involvement among members and makes them remain committed. Working in a 
cooperative group, members have to participate actively and dedicate themselves to 
achieving learning goals. Thus, to look into interpreting group training, the first 


















Individual accountability. Individual accountability to the group stresses that the 
individual effort should be made to achieve the common goal. Every learner is 
responsible for finishing his/her part of the work which ascertains that no one gets a 
free ride on the work of others (Johnson & Johnson, 2000:8). Individual contribution 
includes practicing, assisting others, giving feedback, etc. One thing should be noted 
that a balanced contribution is anticipated. If 20% of members contribute 80% of the 
group work, while the rest members offer little help, this working mode cannot be 
sustained for long, for the reason that the absence of individual accountability is likely 
to reduce the sense of personal responsibility. Reduced or redundant effort may cause 
social loafing or “sucker effect” which makes individuals contribute less and reject to 
pulling others’ weight (Johnson & Johnson, 2000:8). Social loafing explains the reason 
why sometimes working in a group is less productive than working alone. Therefore, 
the research question 2 is raised to examine the individual accountability.  
Group processing. Group processing is the key activity during learning in a 
cooperative group. Group processing takes place when group members start to (a) 
consider which activities are useful or useless, and (b) decide which actions should 
continue or alter (Johnson & Johnson, 2009:2). In fact, the cooperative relationships are 
maintained when members positively interact and make a joint effort to finish the 
learning task through adjusting working strategies. From the sociocultural perspective, 
Zone of Proximal Development and Scaffolding both describe how peers help each 
other by choosing different strategies of assistance. When it comes to interpreting 
training, the mutual assistance between students is supposed to be the essential 
activity. Hence, the research question 3 looks into how students assist each other and 
what types of assistance they offer.   
1.3 Research Questions 

















author proposes three research questions to examine the cooperation in interpreting 
groups.  
Research question 1: When performing in a cooperative group, are students highly 
involved in interpreting training? 
Research question 2: When performing in a cooperative group, does every 
member take turns in training? And if so, are turns approximately equally distributed 
among members? 
Research question 3: When performing in a cooperative group, are members 
offering assistance (scaffolding) to one another? And if so, which forms of assistance 
are offered? 
1.4 Research Methodology 
Two research methods, namely participant observation and questionnaire, are 
employed in this study. By observing cooperative group and voice taping students’ 
interaction, the author collects and analyzes the recording to answer the three research 
questions. The data is also captured and retrieved from a questionnaire constituted by 
a set of questions investigating respondents’ perspective on cooperative learning.  
1.5 Research Significance 
The significance of this study can be elaborated on from the following three aspects. 
Cooperative learning has been widely used in the classroom for long, even though 
the relevant principles, elements, theories are developed much later. Numerous studies 
have been carried out in the school context and cooperative learning is strongly 
relevant to literacy and language learning (Fathman & Kessler, 1992: 127). By contrast, 
little research has been carried out in interpreting learning settings. Hence, first and 
foremost, this study aims to fill the gap in this area through the investigation into 
students’ learning in a cooperative group.  
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